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Problem of Practice: How do I support a relative new teacher in improving the instructional rigor of her classroom?  Based on the following assumptions, I will…
GENERAL ASSUMPTIONS
ASSUMPTIONS SPECIFIC TO PROBLEM


ACTION STRATEGIES
























1. Good instruction is characterized by the presence of rigor, relevance, and relationships (Dagget).








2.  Instructional leaders should communicate their vision of good instruction to teachers, model best practices, and use collaborative analysis of student work to measure whether good instruction is taking place.








3. When communication, modeling and collaboration fail to improve the rigor in a teacher’s practice, more directive measures are necessary.  The teacher should be asked to produce examples of student work that demonstrate rigorous instruction and content and student work that demonstrates proficiency.








5. Teachers’ spirits are easily crushed, so directness must be balanced with gentleness and positive feedback.








4.  To effectively help teachers improve their practice, principals must be personally involved and aware of what is taking place in the classroom so that coaching and supervision can be tailored to specific teacher needs.








1. Examples of student work indicate neither the teacher nor her students have a strong understanding of what proficient work looks like.








2. Because the teacher is overconfident, she doesn’t realize she lacks a strong understanding of what proficient work looks like, and resists making meaningful changes in her instruction.








3. The principal needs to be more present in the teacher’s classroom to know for sure if these assumptions are correct.  If so, she will be able to provide the teacher richer, specific feedback on how to improve her understanding of proficiency and thus improve student performance (as measured by student work).
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AND…





AND…





AND…





AND…





AND…





AND…





SO…





1. Continue having assistant principal model best practices for the teacher.








2. Engage in regular walkthroughs and informal classroom visits to observe the teacher, watching especially for examples of proficiency the teacher models for students.








3. After modeling and classroom visits, begin meeting with the teacher regularly to review student work and formative assessment data to engage in conversation about indicators of proficiency and how the teacher can better demonstrate proficient work for students.








AND…





AND…





This assumption is rooted in a fear that to be direct means to be mean.  Because I’m not mean, I have trouble being direct.  BUT – this is a false dichotomy.





Upon further reflection, I believe this lack of rigor is a school-wide problem. I gathered lots of anecdotal data that verifies this assumption.  This problem justifies more direct action.





Because I have a strong personal relationship with this faculty, and because they respond to emotional appeals, I can directly confront this problem in an inspiring and positive way.





Had a positive, school-wide faculty meeting in which data was presented and the problem was confronted with a positive result from teachers.





Assigned instructional coach to team-teach with focus teacher to help her further improve practice.





Had positive, direct meeting with focus teacher for this project following faculty meeting.





While target teacher still has needed growth areas, significant improvements have been made as evidenced in student outcomes measured by learning checks and confirmed by classroom walkthroughs.  Continue to monitor teacher’s progress and provide feedback, support, and encouragement.








I don’t have to be afraid of the emotional dimensions of my work.  I have proven that I can be a strong instructional leader without damaging individual’s feelings or the culture of my school.





I now understand that good instruction is also characterized by a strong understanding and utilization of all elements of a balanced assessment system, and by qualities of professionalism and collegiality in a teacher’s relationship with other staff.








